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Abstract— A rapidly growing body of research has been
recently focusing on the various aspects of foreign language
writing due to the fact that constructing a comprehensive and
coherent written text is the most challenging task encountered by
foreign language learners. Possessing a good writing ability is
dependent to many aspects including the learners’ psychological
aspects. One of the most influencing aspects is writing anxiety,
which has been claimed to influence learner’ motivation and
attitudes towards writing. In addition, despite the substantial
body of research that has investigated how writing anxiety
interacts with general language proficiency, there is a general
lack of research in establishing the relationship between writing
anxiety and writing performance. As a reflection to the these
matters, the current paper reviews the literature in relation to
the two mentioned variables to explore, identify, and analyze the
unique relationships existing between writing performance and
writing anxiety in order to shed light on this crucial topic and to
provide an up-to-date and well-structured overview of the
literature in terms of the extent to which writing anxiety impacts
the writing performance based on literature and previously
conducted studies. The overview provided by the current paper
will contribute significantly in providing an overview of
knowledge available for future researches and real-world
applications in order to deal with the previously mentioned
problems facing EFL learners in terms of writing skill mastery.
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I. INTRODUCTION

Many researchers have put a concern on anxiety as one of
the factors that can affect language learning process [1]. The
anxiety as the feeling of worried. It makes the association to
the autonomic nervous system [2]. It can disturb the
concentration and create the feeling of worried about
something uncertain which might happen or not. The feeling
of uneasiness, apprehension, or worry will make everything
hard to do. In the educational setting, learners will feel
anxious when they perform activities which need productive
skill [3]. Writing, as one of productive skills, is known to be
sensitive to learners’ anxiety. The writing plays a crucial role
in learning English as a foreign language [4]. Every EFL
learner must master the writing skill because it is a survival
skill which will support him to master another given tasks.
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Writing skill is claimed as a requirement for the success in all
academic fields and workplaces [5]. The most challenging
language skill is writing which is a complex process itself [6].
Both first and foreign language learners tend to face difficulty
when trying to write. Moreover, writing is the most difficult
skill for the L2 students to master [7]. This difficulty is due to
both cognitive and non-cognitive factors, e.g. writing anxiety.

Many studies showed that the L2 students experience
writing anxiety [8]. It is caused by language complexity and
writing complexity [9]. Writing is not an easy task because it
is a set of composing process. It starts from setting goals,
building ideas, collecting information, selecting language up
to organizing the text. The writing process becomes more
difficult and challenging when the language is a foreign or
second language. Writing in a foreign language context
sometimes makes learners feel more anxious which in turn
will lead to negative effect on their writing outcome [10].
Thus anxiety can determine the result of the learning [11].
Hence, there is a need to investigate how writing anxiety can
affect learners writing performance.

Il. WRITING ANXIETY

Writing anxiety as the situation where the learner tends to
avoid a situation which needs writing activity [12] It creates
writing avoidance behavior and tends to avoid writing
evaluation. Following that, Second Language Researchers
started to analyze anxiety as a skill-specific construct. For
many years, writing anxiety has been considered as one of the
individual differences which gives negative effect on the
learning outcome. In the same wvein, there are several
components of anxiety arising while writing in the L2 [13].
The first is confidence in L2 writing which acts as a double
construct. Learners’ perception of the writing task difficulty
and L2 writing performance’ self-assessment play an
important role to build self confidence in writing. The second
component is concern to motivation and attitude toward
learning the L2. The learner who feel that learning the L2 is
important and display interest in the area tends to cope with
low level of stress [13]. The third is effort to learn L2.
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Learners who engage with another L2 activities display a
lower level of anxiety.

Anxiety can be divided into three conceptualization, such
as Cognitive Anxiety, Somatic Anxiety and Avoidance
Behavior [14]. Cognitive anxiety is the reflection of the
cognitive aspect of the anxiety such as having negative
expectation and fear of others’ perception. Somatic anxiety is
an anxiety which is indicated by the appearance of the
physiological effects, such as tension and nervousness.
Avoidance behavior is a behavior aspect which appears
because of the anxiety experienced. Some information are
known to be related to anxiety factors [15]. There is a
cognitive factors that can influence the development of the
anxiety. It focuses on the role of a disorted and dysfunctional
way of thinking. The way of thinking which is associated with
the anxiety are as follows: (1) Excessive predictor of fear,
person who feel anxiety often underestimates how much they
will feel the anxiety in the time they are facing frightening
situation, (2) Self-defeating confidence, it can increase the
person’s level of the anxiety, (3) Excessive sensitivity to the
threats, every situation is considered as a threatening situation,
(4) Anxiety Sensitivity, it is a form of anxiety fear, (5) Low
level of self-efficacy, people with high level of anxiety cannot
control themselves as a result they cannot cope with the stress.
If they do not have the ability to cope with it they will feel
more anxious when they face new challenge. Conversely, if
they can cope with it, they will not be haunted by the anxiety.
Therefore, it can be said the anxiety is associated with a host
of cognitive, behavioral, and emotional problems. When the
problems are pervasive and severe, they may be diagnosed as
anxiety disorders. However, most students who have problems
and appear or indicate that they are anxious are not disordered
and should not be treated as having a psychopathological
condition.

I11. WRITING PERFORMANCE

Many Second or Foreign Language Learning Researches
involve three dimensions to measure the L2 proficiency and
writing proficiency of the L2 learners [16]. Namely, accuracy,
complexity and fluency. If the L2 learners who increase the
three aspects on the language learning, they will get great
benefit for their writing performance [17].

To produce writing that is linguistically accurate is one of
the most notorious hurdles for ESL learners [18]. However,
the degree of linguistic accuracy expected of the learners has
caused much controversy. If the teacher believes that the goal
is to communicate ideas to a native speaker, he or she tolerates
students' imperfect writing inasmuch as native speakers almost
always understand faulty writings of second language learners.
If, on the other hand, the teacher puts emphasis on linguistic
accuracy in addition to communicating ideas, he or she
regards grammatical correctness as an indispensable
component of learners’ writing ability. In choosing different
standards of performance and an appropriate level of
grammatical perfectibility, writing teachers, thus, have to take
into account learners' giftedness, specialization, willingness to
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be corrected, learners' needs and goals, and their level of self-
esteem. If it is a bitter fact that it is a tedious task to express
thoughts in writing, even in one's native language, teachers
should do their best to primarily deal with the affective aspects
of writing in ways that provide the most supportive and
natural circumstances in which students' psychological and
emotional attitudes to writing activities are considered. In this
way, teachers most probably would be able to reduce learners'
negative attitudes and their effects on learners' writing
outcomes to manage the writing process and provide learn.

IV. THE RELATIONSHIP BETWEEN WRITING ANXIETY AND
WRITING PERFORMANCE

As previously mentioned, there is a relationship between
writing anxiety and writing performance. The thing that needs
to be confirmed is whether the writing anxiety is the cause or
the effect of the low result of the writing performance. In
general language learning, anxiety has two effects on the
language learning process. It motivates learners to learn what
will facilitate the language learning process if the learners
experience a little bit on anxiety. Conversely, it can keep the
learners stay alert. Its negative effects are that it can decrease
the learners’ result of the language learning outcome. The
learners who try to complete activities that requires productive
skills tend to face anxiety [19]. Writing is a productive skill
which is the most challenging L2 skill to develop [20]. It
involves a complex process such as planning, generating and
organizing the ideas. The Learners who experience higher
level of anxiety tend to avoid writing activities [13]. That is
why their writing performance tends to be lower than other
learners. Two instruments namely, Writing Quality Task and
Writing Quantity Task are used to prove that learners with
lower anxiety tend to have a better writing performance [12].

Likewise writing is a productive skill which requires the
learners to produce a coherent and cohesive outcomes such as
paragraphs, letters, essays, papers, proposals, articles and so
on. The learners have to construct words into sentences,
develop sentences into paragraphs and organize them into
essays so it will be a meaningful text. Besides, to create a
coherent and cohesive text the writer should consider the word
choice, appropriate grammar, word order and the ideas’
organization [21]. The learners who experience anxiety tend to
perform low result due to the acquisition deficiency [22].
Their deficiency makes them more anxious. In the same vein,
the learners’ poor performance is caused by the disability of
the learners’ cognitive-linguistic and it changes into anxiety
[23].

The effect of writing anxiety towards writing performance
seems to be specified into several variables such as individual
differences, affective and psychological aspect. It is necessary
to consider learners’ perception, beliefs and differences in
relating the writing anxiety and writing performance [10].
Freshman learners are more anxious than the senior learners
due to the fact that senior students get more experience of
numerous writing tasks during the language writing learning
process [10]. It can be concluded that anxiety can be decreased
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by the age. The older the learners the more experience they
get.

Gender plays a vital role in the language learning process.
There is also indicator of the effect of genders’ writing anxiety
towards their writing performance. Male learners experience
greater amount of anxiety than the female learners related to
their writing performance [24]. Females can endure the stress
better than males do [25]. Additionally, female learners have
better attitude than males do in language writing process [26].
The females can enjoy the writing process better than males
do [27]. There are several differences between male and
female in relation to enjoying the writing process, having
prejudice toward writing process and facing the anxiety during
the writing process [28]. To sum up, the learners’ writing
anxiety and writing performance affect, and be affected by
how they feel about themselves. Thus highly anxious learners
produce less quality writing outcome or performance, avoid
writing activities given, and show adjournment in doing the
writing activities. Learners make the learners do not have
higher expectation of their writing scores. They lose the
willingness to engage in every writing activity.

V. STRATEGY TO COPE WITH WRITING ANXIETY

Writing anxiety is one of the problems faced by the ESL or
EFL learners which can inhibit the writing process. As
previously mentioned, that the writing anxiety can give
negative effect to the writing performance, thus, it is important
to know how to cope with the writing anxiety. There are
numerous ways to reduce the learners’ writing anxiety so that
they can get the better writing results. It is urge to know the
importance of reducing the learners’ writing anxiety [29]. First
of all, anxiety contributes negatively in the writers’ success in
writing. Though learners show a higher level of the writing
anxiety which give negative impact to the writing
performance. Secondly, the learners need to develop their
writing skill to motivate them in their study. Thirdly, the
instructor or teacher must realizes that their learners feel
anxious when they are asked to compose a text therefore they
need to modify the teaching instruction to reduce the anxiety.

There are several ways to reduce the learners’ writing
anxiety. Namely, (1) asking to write more, (2) listening to the
anxious learner’ complaint, (3) sharing the writing experience
of the teacher, (4) finding the learner’s problem in the correct
pattern, (6) conferencing during the composing stage, (7)
making a collaboration with the learner for deciding
evaluation criteria, (8) making peer evaluation, (9) considering
gender differences, (10) monitoring the attitude [30]. The
reduction of the writing anxiety can be done by the learners
themselves [31]. There are several strategies that can be done
by the learner to reduce their writing anxiety, e.g. (1) learners
must get their confidence on their own writing, (2) marking a
specific point for every stage, (3) having a break when feel
unwell, (4) following the writing process step by step, (5)
making an outline before starting to write, (6) write several
drafts before writing, (7) thinking positively towards the
anxiety, (8) learning the writing strategies, (9) accepting every
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mistake made and making it as learning process. In addition
the learners can use two ways in reducing the writing anxiety
they face such as behavior strategy and expert review and
feedback strategy [32]. The conclusion is most of the studies
claimed that the reduction of the writing anxiety mostly done
through teacher’s perspective and experiences [32]. To sum
up, several criteria are built to know the success of writing
such as flowing the ideas smoothly, gaining more confidence,
having an enjoyment in the L2 writing process, expressing
themselves into good writing [33].

V1. CONCLUSION

Writing anxiety is mostly correlated with writing
performance in the foreign language context for several years,
which cause serious obstacles for the learners to master the
writing skill. It is one of the psychological aspects that can
influence the writing performance of the learner. The
complexity in writing triggers the feeling of uneasiness of the
learners. This aspect causes the poor performance of the
learner due to the fact that it can interfere with the language
writing process. It affects the willingness of the learner to take
opportunity to write. Higher anxious learners tend to perform
worse writing outcome rather than lower anxious learners.
Therefore, the anxiety is considered as one of the factors that
mostly affects the writing performance of the learners. As a
reflection to this matter, it is highly requested for future
studies to focus on the relationship between all the factors
affecting the anxiety and their direct influence on the writing
performance. In addition, more studies are needed in terms of
the way how to improve the writing performances of the
learners.
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